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Abstract

This study examined the views of par-
ents of 4-5-year-old children regarding val-
ues education. A qualitative descriptive
design was used, and data were collected
from 45 parents through a semi-structured
interview form. The responses were ex-
amined using descriptive analysis and or-
ganized according to the study questions.
Parents most frequently associated values
with culture and learning within the family.
Respect, love, and responsibility were the
values mentioned most often as important
for children. Most participants stated that
values education was provided in schools,
although some considered it absent or inad-
equate. In addition, most parents reported
that they preferred to read value-themed

stories to their children. The findings indi-
cate that parents regard both the family and
the school as important contexts for values
education. Accordingly, preschool prac-
tices should strengthen school-family col-
laboration, support parents’ participation,
and make appropriate use of stories, drama,
games, and children’s literature. Because
the study used a small convenience sample
and self-reported responses, the findings
should be interpreted within the context of
the participating group rather than gener-
alized to all parents.

Keywords: Values education, preschool
education, parental perspectives, -early
childhood, family involvement
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1. INTRODUCTION

The preschool period is a critical stage during which children actively construct meaning from their environment and
develop their curiosity, imagination, and capacity to ask questions. During this developmental stage, children become
increasingly open to social interaction and begin to internalize behavioral patterns consistent with the values and cultural
norms of the society to which they belong. It is also an important period in the early formation of personality [} 2.
Contemporary education systems are changing in response to population dynamics, regional development disparities,
migration, demographic change, and the differing expectations of individuals in a rapidly evolving world [3]. Within
this context, multicultural education has assumed an increasingly important position. The transition from agricultural
to industrial and information societies, together with global and regional migration and international collaboration, has
reinforced the importance of multicultural education [4]].

Values education is gaining increasing importance not only in our country but also globally, and is considered a
fundamental component in the education policies of many countries. Values are among the basic elements that give
meaning to an individual’s life and ensure the continuity of social order; therefore, education on universal values should
be systematically provided from early childhood. In the broadest sense, values are defined as generalized moral principles
and beliefs that reflect common feelings, thoughts, goals, and benefits, accepted as right and necessary by the vast majority
of members of a society or social group for its existence, unity, and functioning ([3], cited in [6]]). However, values are
also considered as a whole of principles, rules, standards, and criteria that give meaning to the socio-cultural structure of
society and guide the behavior of individuals [7]].

Academics agree that values play the primary determining role in the development of a holistic and healthy character
in individuals. Education is the primary and most effective tool in the inter-generational transmission of values [8]]. In
Turkey, the concept of values education has been strongly emphasized by the Ministry of National Education’s Board of
Education and Training, particularly in light of the decisions of the 18 National Education Council held in 2010, and it
was confirmed that this education should be integrated into all educational processes, starting from the pre-school level
(9L 10].

Although value acquisition is a dynamic process that continues throughout life, the foundations of basic human and
universal values begin to develop during the preschool period [11]. This period is particularly important for children’s
character and personality development. Children’s psychosocial development progresses rapidly, while educational expe-
riences support their social competencies and construction of values [12, [13]]. Values such as love, respect, responsibility,
cooperation, mutual assistance, tolerance, and honesty begin to be internalized through direct experiences and observation
during this period [[14]. Atabey and Omeroglu [15] identify love, respect, tolerance, responsibility, kindness, and empathy
as important outcomes in early childhood.

The Preschool Education Program currently in effect in Turkey also considers values education as an organic part of its
system. The program emphasizes that values education should be designed not through didactic transmission, but through
an interactive, activity-based approach and learning by doing. Furthermore, it highlights the vital importance of school
and family synchronization in enriching educational environments so that values can be acquired from abstract to concrete
through tangible experiences [16]. Values education should be transformed into meaningful and functional experiences
through natural and concrete experiences within the child’s daily routine (for example, the habit of neatly placing shoes in
the cupboard) [[17].

In the process of children internalizing values, it is critically important that the adults around them serve as consistent
role models, exhibit democratic attitudes, and provide enriched educational atmospheres that reinforce value acquisition.
Establishing healthy value foundations in early childhood is a strategic element in children’s adaptation to social structures
and their development as rational individuals [18].

For children to internalize values, the process should be addressed holistically. A high-quality preschool education pro-
gram should therefore include values education practices appropriate to children’s ages and developmental characteristics.
A planned, systematic, and continuous approach throughout the stages of education can increase the effectiveness of this
process [[16].

According to the Ministry of National Education [19], values consist of fundamental principles adopted by society and
individuals that support communal life and are believed to serve social and individual needs. Values encompass not only
cognitive judgments but also emotional dimensions; they can motivate and guide behavior. They also include general and
abstract social norms that help shape individual attitudes and conduct [19]].

Studies have reported that planned, high-quality values education during the preschool period can contribute to children’s
emotional, social, moral, and academic development [[15,/18}20-29]]. Family participation is important for values education
to be effective and sustained. The 2013 Preschool Education Program likewise emphasizes family participation and the
need to reinforce at home the values addressed in school [[16].

Children learn values by observing and modeling family members and through interactions with their social environment
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[30]. According to the ecological systems approach, the family is one of the most important environmental systems
influencing the acquisition of values in a child’s development [31]]. According to Berkowitz [32], value education provided
by the family plays a fundamental role in the internalization of values by the child. Therefore, a healthy communication and
positive interaction environment established in the family, the child’s first social environment, is one of the most important
factors supporting the permanence of value education.

The family is an important influence on character development. Because early personality development occurs
substantially during the preschool period, especially during the first five years, the family is one of the first environments
in which values are learned and experienced [33]]. Parents can support values education by modeling the relevant behavior
and demonstrating values in everyday life. According to Uyanik Balat [9]], families have three main responsibilities in
this process: serving as positive role models, creating a democratic and respectful environment for communication, and
participating actively in school-based values education.

However, some family and social conditions can make it difficult to transmit values to children. Factors such as the
mother’s demanding work life, disorganization within the family, parents not being able to dedicate enough time to their
children, lack of communication, or fragmented family structures can negatively affect the value transmission process [34]].
Therefore, values education should not be seen as limited only to the home or school, but should be considered as a holistic
process encompassing all the experiences the child has in the family, educational institution, and social environment [35]].

The successful implementation of values education depends on supporting the values-instilling process, which begins in
the family, with planned and systematic practices in school. This requires strong communication and cooperation between
the family, school, and other educational stakeholders. Today, changing living conditions, technological advancements, and
increased access to information can sometimes cause parents to experience indecision regarding child-rearing. Therefore,
for the support of healthy character development, it is important for the family and society to act in a complementary
manner [36]].

Historically, the family, religion, and school have been central institutions in the transmission of values to new
generations. Schools contribute both through their interaction with families, peer groups, and media and through their role
in transmitting cultural values and shared understandings. The growth of research on preschool values education during
the past two decades reflects the importance attributed to early childhood in value acquisition. However, relatively few
studies have addressed the views of parents of 4-5-year-old children regarding values education. Examining these views
may clarify how families understand their own role, the role of schools, and the use of stories in early values education.
The principal research question was: What are the views of parents of 4-5-year-old children regarding values education?
The following subquestions guided the study:

1. How do parents of 4—5-year-old children conceptualize values?
2. Which values do parents of 4-5-year-old children believe should be fostered in their children?
3. How do parents of 4—-5-year-old children perceive the values education provided in schools?

4. What are parents’ views on using stories to support values education for 4-5-year-old children?
2. METHOD

This study employed a qualitative descriptive design to examine parents’ views of values education. A qualitative
approach was appropriate because the study sought to describe and interpret participants’ perceptions in their own terms
and within their social context [37-39].

Qualitative research may use interviews, observations, and document analysis [40]]. In this study, data were collected
through a semi-structured interview form designed to elicit participants’ views on values education.

The analysis focused on four aspects of the phenomenon: parents’ definitions of values, the values they considered
important for children, their perceptions of values education in schools, and their preferences concerning value-themed
stories. This question-based structure provided a consistent framework for organizing and interpreting the responses [41]].

3. STUDY GROUP

Participants were recruited through convenience sampling, a non-probability strategy based on accessibility [42]. The
study group comprised 45 parents who were accessible to the researchers and had at least one child aged 4-5 years. This
approach facilitated access to participants but limits the transferability of the findings beyond the study group.

Table[T| shows that 47% of the participants were aged 36—45 years, 82% were married, 60% were university graduates,
and 71% were citizens of the Turkish Republic of Northern Cyprus (TRNC). In addition, 45% had one child and 67%
worked in the private sector. The reported gender variable describes the gender composition of participants’ children rather
than the gender of a single index child.
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Table 1. Distribution of parental socio-demographic information characteristics

Parent’s Age F | %
18-25 years 3 7
26-35 years 20 | 44
3645 years 21 | 47
46 years or older 1 2
Marital Status
Married 37 | 82
Single 8 | 18
Education Level
Primary School 2 | 4
Secondary School 2 | 4
High School 7 116
Associate Degree 3 7
University 27 | 60
Master’s Degree 1 2
Doctorate 1 2
Not reported 2 | 4
Nationality
TRNC 32171
Tiirkiye 7 116
Turkmenistan 5111
Russia 1 2
Number of Children
1 20 | 45
2 18 | 40
3 5111
4 2 | 4
Gender Composition of Children
Male 17 | 38
Female 15 | 33
Children of both sexes 13 | 29
Employment Sector
Private 30 | 67
Public sector 13 | 29
Unemployed 2 | 4

Note. N = 45. Percentages are rounded to the nearest whole number; totals may therefore differ slightly from 100%. “Not
reported” was added where the frequencies supplied for education accounted for only 43 participants.

4. COLLECTION OF DATA

The research data were collected through semi-structured face-to-face interviews. To develop the data-collection
instrument, the researchers reviewed related studies on values education and parental views and prepared a draft aligned
with the research objective and questions. Professors with expertise in preschool education reviewed the questions for
scope, clarity, and relevance. The instrument was revised in response to their feedback. The final interview form contained
nine questions, including socio-demographic items and open-ended questions addressing the four research subquestions.
The responses to the open-ended questions formed the material for the qualitative analysis.

S. ANALYSIS OF DATA

The data obtained in this study were analyzed using descriptive analysis, a method commonly used in qualitative
research. Descriptive analysis is an analytical approach that aims to systematically organize, summarize, and interpret data
according to predetermined themes and headings [41}43].

The responses were first organized according to the four research subquestions and then grouped into recurring
categories. Each participant was assigned an anonymous identifier (E1, E2, and so forth), which is used with the
illustrative quotations. Frequencies indicate the number of participants associated with a category except in Table[3] where
participants could mention more than one value and frequencies therefore represent coded mentions. The descriptive
analysis combined these frequencies with representative excerpts from the participants’ responses.
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6. FINDINGS

This section presents the findings in the order of the four research subquestions. Frequencies are accompanied by
illustrative participant quotations to clarify the meaning of the categories.

Table [2 shows that culture and values learned within the family were the most frequent categories, accounting for
22% and 18% of participants, respectively. In addition, 13% referred to being valued or importance, while another 13%
indicated that they had no knowledge of the subject.

Table 2. Findings regarding parents’ perception of values

Themes %o
Value 7
Kindness 4
Reflection 2
Need 2

Being valued/importance

O\ W W[ O\ —| —=| | W T
—
W

All abstract concepts 4
Spirituality 7
Respect, emotion, thought 7
No knowledge 13
Culture 10 | 22

Learned in the family 8 | 18

Note. N = 45. Percentages are rounded to the nearest whole number.

Participant opinions are detailed below:

“Each person has different things they value in their personal life.” (E4)
“In another sense, in terms of respect and value in interpersonal relationships.” (E8)
“Social relativism.” (E20)

“Behavioral patterns learned from the family.” (E31)

Table 3] shows that respect (24 mentions; 35%), love (20 mentions; 29%), and responsibility (5 mentions; 7%) were the
most frequently coded values. These percentages describe the distribution of coded mentions rather than the proportion of
participants selecting mutually exclusive options.

Table 3. Findings regarding parents’ perceptions of values that children should possess

Themes F | %
Love 20 | 29
Respect 24 | 35
Responsibility 5 7
Honesty 1 1
Empathy 314
Education/culture | 1 1
Self-confidence 1 1
Humility 213
Morality 1 1
Tolerance 1 1
Social 1 1
Emotional 1 1
Intellectual 1 1
Trust 4 6
Freedom 3 4

Note. Percentages are based on 69 coded mentions. Participants could identify more than one value; consequently,
frequencies do not represent mutually exclusive participant groups. Percentages are rounded to the nearest whole
number.

Participant opinions are detailed below:

“Respectful and polite behavior shown towards everyone in family and school environments.” (E8)

“Having self-confidence, respect, self-discipline, humility, peacefulness, helpfulness, and the values of lov-
ing/being loved that encompass these values.” (E15)
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“Having a free and competent nature based on love and respect for oneself and one’s environment, being able
to ask questions and learn from mistakes.” (E20)

“Knowing and adopting the values of one’s own culture and other cultures.” (E43)

Table [ shows that 62% of parents stated that values education was provided in schools, while 18% stated that it was
not and another 18% considered it inadequate. One participant (2%) had no reported response.

Table 4. Findings regarding parents’ perspectives on values education provided in schools

Themes F | %
Yes 28 | 62
No 8 | 18

Inadequate 8 | 18

No response | 1 2
Note. N = 45. “No response” accounts for the participant missing from the three substantive
categories supplied for this item.

Participant opinions are detailed below:

“It is offered in some schools.” (E2)
“No.” (ES)

“Insufficient.” (E6)

“Not enough is given.” (E8)

“It is given a little in private schools.” (E11)

Table [5] shows that 60% of parents preferred value-themed stories for their children, 27% did not prefer them, and 13%
reported a partial preference.

Table 5. Findings regarding parents’ preferences for stories on values for their children

Themes F | %
Prefers 27 | 60
Does not prefer | 12 | 27
Partially prefers | 6 | 13

Note. N = 45. Percentages are rounded to the nearest whole number.

Participant opinions are detailed below:

“Yes. Once a week.” (E4)
“Twice a week.” (ES)
“We usually try to read a few days a week.” (ES8)

“Yes, I read often; I even create my own stories.” (E18)
7. DISCUSSION

This study examined how parents of 4—5-year-old children understood values education, which values they considered
important, how they perceived school-based provision, and whether they preferred value-themed stories. Participants most
frequently associated values with culture and with learning in the family. This finding is consistent with accounts that locate
children’s early value acquisition within everyday family interaction and parental modeling [30-32f]. Tatli Harmanci [44]]
likewise emphasizes the importance of coordination between parents and teachers in early-childhood values education. The
present findings extend this discussion by showing that the participating parents themselves commonly described values
through familial and cultural frames.

Respect, love, and responsibility were the three most frequently mentioned values. These priorities concern children’s
relationships with others as well as their developing capacity to regulate their own conduct. They are broadly compatible
with the values identified in early-childhood research and policy documents [[15,145]]. Nevertheless, the frequency of a value
in these responses should not be interpreted as a standardized ranking or as evidence that less frequently mentioned values
were considered unimportant. Participants could name more than one value, and the findings represent coded mentions
within this particular study group.

Most parents reported that values education was provided in schools, but other participants described it as absent or
inadequate. This variation suggests that families may differ in their awareness of school practices, their expectations of
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values education, or their assessment of its adequacy. The finding supports the need for clearer communication between
preschool institutions and families about educational aims and activities. It also accords with ecological and social-learning
perspectives, according to which value acquisition occurs across interacting environments rather than within the classroom
alone [30l 31]. International guidance similarly treats family engagement as an important component of early-childhood
education [46].

A majority of participants preferred value-themed stories for their children. Stories may help make abstract ideas
accessible through characters, choices, consequences, and situations that children can discuss. This finding is compatible
with activity- and experience-based approaches to preschool values education [16} [17]. The result concerns parents’
reported preferences, however; the study did not evaluate the effectiveness of particular stories or measure changes in
children’s behavior. Future intervention studies are required before conclusions can be drawn about educational effects.

Taken together, the findings indicate that the participating parents viewed values education as a shared responsibility of
families and schools. This interpretation supports practices that connect school activities with children’s everyday experi-
ences at home. The findings also show that some parents were uncertain about the concept of values or dissatisfied with
school provision, indicating a possible need for accessible parent education and more visible school-family collaboration.

8. LIMITATIONS

The findings should be interpreted in light of several limitations. First, the study used a convenience sample of
45 parents and therefore does not support statistical generalization to the wider population. Second, the sample was
geographically and socio-demographically restricted, and university graduates constituted the largest educational group.
Third, the findings were based on self-reported responses and may have been influenced by recall or social-desirability
bias. Fourth, the study examined parents’ accounts only; it did not include the perspectives of children or teachers or direct
observations of values-education practices. Finally, the descriptive analysis identifies common response categories but
does not establish causal relationships or the effectiveness of any educational practice.

9. CONCLUSION

Parents in this study most often understood values in relation to culture and learning within the family, and they most
frequently identified respect, love, and responsibility as important for young children. Most reported that schools provided
values education, although a notable group regarded provision as absent or inadequate. Most also expressed a preference for
value-themed stories. These findings underline the complementary roles of families and preschool institutions and support
clearer communication and coordinated activities between them. Because the evidence is contextual and descriptive, the
conclusions are limited to the participating group and should inform, rather than determine, practice in other settings.

10. RECOMMENDATIONS
Based on the research findings, the following recommendations have been developed:
1. Preschool institutions should expand values-education practices that actively involve families.

2. Seminars, workshops, and practical training programs should be organized to raise awareness among parents about
values education.

3. Sustainable communication mechanisms should be established so that teachers and families can support children’s
value development together.

4. Stories, drama, games, and children’s literature should be integrated into age-appropriate values education.
5. In-service training should be provided to preschool teachers on values education and family participation.

6. Qualitative and quantitative studies with larger and more diverse samples should compare the views of families living
in different regions of the TRNC.

7. Future mixed-methods studies should consider the perspectives of parents, teachers, and children together.

8. Longitudinal and experimental studies should examine the effects of specific values-education practices on children’s
social and emotional development.
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